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The Art in Peacemaking: This guide was created to give

An Initiative of the Partnership for arts teachers working in

Conflict Resolution in the Arts after-school programs a set
of tools to help youth from

Young people bring many challenges and sensitive issues vyith them when they the age of eighf to eighteen

enter community arts programs. Often these challenges exist as disputes young .

people face with each other. With the help of artists, youth have the opportunity to manage these dISPUfes ﬂ"e‘l

address many of these issues in imaginative ways. This guide was created to give face on 2 daily basis.

arts teachers' working in after-school programs a set of tools to help youth from
the age of eight to eighteen manage these disputes they face on a daily basis.

Arts-based education programs are in an excellent position to provide young people
with skills that enable them to address conflicts while also encouraging them to
express themselves creatively, work with positive role models, and discuss their
experiences through the arts. Community arts programs can build on this founda-
tion and help young people manage their disputes by incorporating conflict resolu-
tion education into their programming. Conflict resolution helps create a safe
environment in which to learn, and provides youth and arts teachers with life skills
that can be used in all facets of their lives.

The Partnership for Conflict Resolution Education in the Arts (the Partnership) was
created as an initiative to capitalize on the strengths of arts programs and conflict
resolution education. The Partnership is a national leadership initiative of the
National Endowment for the Arts (NEA) and the Office of Juvenile Justice and
Delinquency Prevention (OJIDP) of the U.S. Department of Justice. Together with the
National Center for Conflict Resolution Education (NCCRE), the Partnership has
developed this resource guide for arts programs that work with youth.

The objectives of the Partnership are twofold: to advance the principles of conflict
resolution education, and to help develop conflict resolution education programs
within arts-based youth programs. Arts-based organizations benefit from such
training by being able to provide youth with a program that helps build self-respect,
respect of differences, and social responsibility, while also providing them skills and
processes that help peacefully manage conflicts. Arts organizations already lay a
foundation for peaceful conflict resolution by creating a safe environment that
encourages the active and open expression of ideas. The Partnership seeks to build
on this foundation by providing arts-based programs a collaborative framework to
resolve conflicts peaceably.

This resource guide provides information and tools that introduce arts teachers to
conflict resolution skills and processes. The guide also contains various arts-based
exercises that can be used to introduce conflict resolution concepts to young people
in the classroom. These exercises serve merely as a starting point; arts teachers are
encouraged to develop their own activities that will work best within the settings in
which they teach. Because this guide was developed after four years of the
Partnership’s initiative to integrate conflict resolution into arts programs, it contains
descriptions of how arts organizations have integrated conflict resolution into their
work with youth, schools, and other community organizations.

! Please note the term arts teacher in this guide refers to artists, teachers, and group administrators.



The Strength of Arts Programs

The pairing of conflict resolution education specifically with arts programs is sup-
ported by research on the values and best practices of successful community arts
programs. Research by Shirley Brice Heath, Professor of English and Education at
Stanford University, has found that youth who are engaged in ongoing arts pro-
grams showed improvement in attitude toward school, self-respect, self-efficacy,
positive peer associations, and resistance to peer pressure. Youth in art programs
that met several times a week, for several hours a session, over a year's time also
had fewer court referrals. If they were involved in the court, it was for less serious
offences.

Brice Heath's Living the Arts Through Language and Learning: A Report on Commu-
nity-Based Youth Organizations (co-authored with Elizabeth Soep and Adelma
Roach) found that successful arts programs work because they:

Base their existence on the resourcefulness, energy and imagination of young
people and provide these future community builders with practice in ways of
being and habits of thinking essential in the arts. It is not surprising that
these ways and habits carry over. Given the amount of practice, reflection
and intense engagement as well as group support these programs provide.

Brice Heath summarizes the artistic goals of youth arts programs as “excellence in
performance with community youth support.” She summarizes the ethos of com-
munity arts programs as one of “respect, responsibility, and relevance.” The most
effective of them have a management framework that includes community connec-
tion, and commitment.” She distinguishes them as uniquely positive: “Programs
that focus on problems such as delinquency, school failure, drug use, pregnancy,
vandalism, and crime don't recognize positives.” One of the most important
outcomes of participation in arts programs is that they demand that the youth find
ways to channel anger and aggression, skills that they can utilize in any setting
throughout their lives.

Youth arts programs are uniquely positioned to introduce conflict resolution skills
because they already encourage positive communication and creative thinking skills
with their youth. Arts programs can help develop these skills by having young
people use them as resources to manage the many conflicts they face both in and
outside of the classroom and arts program setting.



Foster teamwork

Build creative thinking abilities

Expand perception-

Promote self-
taking abilities

expression

Involve risk-taking Promote self-

reflection

Encourage the expression
of emotions

Meet basic
human needs

Develop respect of
self and others Develop empathy

Help build a peaceful environment

Conflict resolution education and the arts share many qualities, and fit together
like pieces of a puzzle. When taught together, the lessons of both fields reinforce
each other, resulting in better relationships between arts teachers, youth, and
communities. Both conflict resolution education and the arts are large pieces used
to help build a healthier community.



The Arts and Conflict Resolution:
A Natural Match

When asked to suggest ways the arts supports peacemaking, arts teachers re-
sponded:

I help middle school kids with their portfolios. In the critiquing we share our
work with each other and begin to realize how unique everyone’s percep-
tion really is. This recognition comes into how we deal with each other.
—Ben, arts teacher

I think art is a universal language through which we can discover each other.
—Aniece Novak, printmaker/teacher

My photographs and films are my personal mode of expression. They bring
me inner peace. Seeing other’s work and self-expression brings peace to the
group. —Julie, photographer/filmmaker/teacher

Artists and researchers are increasingly articulate about why art programs are so
empowering for young people. They refer to the fundamental values of the art-
making experience: trust, risk-taking, respect for process, principled critique, and
pride in a finished product. With the support of professional artists who help them
stay focused on the process and product, young people learn to express themselves
and their situations. In so doing they develop new ways of seeing, a broader
perception, and the patience and skill to coordinate work toward production and
performance. They experience positive motivation, intense self-discipline, confi-
dence, and perseverance.

Brice Heath's Report on Community-Based Youth Organizations stresses the role of
risk in arts programs:

The glue of it all is risk within a safe place. Stakes are high and the demand
level bordering on the extraordinary. Risk is the key element of the arts.
Going on stage, taking a paintbrush, going out with a camera. The [young
people] must go out before drama critics, and face competitions. Nobody
gets hurt; everyone has work to do. Members must find ways to diffuse
anger and deflect aggression. They provide a meaningful combination of
work and play with risk that carries people forward. Nothing is arbitrary.

Although the performance arts especially stress the value of trust and team spirit in
ensemble work, all of the arts involve intimate collaboration with the eyes and ears
of others. Brice Heath's research suggests that the language skills fostered by the
interaction of the arts are especially meaningful for at-risk youth. Brice Heath points
out that all art is shaped through verbal interaction:

Art making involves theory building; checking out what is possible; translat-
ing and transforming perceptions through media, paint, gestures, sounds or
words. With the support of their teachers, young artists learn to explain how
their translations resulted from what was happening in their minds. They
learn to listen to critiques of their efforts, to listen to peers explaining what
they were trying to get across, and to respond with constructive questions or
comments. They become familiar with the language of a recurring cycle:



plan, prepare, practice, critique, practice, perform, evaluate, regroup, and
plan. The result is a growing trust and confidence in the language of critical
judgment, systematic reasoning, posing problems, devising methods,
working towards deadlines, and grappling with judgments from outside
evaluators.

No matter what the art form, the critique process is very important because it
involves great personal risk. When critiques are offered in way that fosters trust
there is growth. To help both the critic and the artist grow, many community-based
arts programs use dance educator Liz Lerman’s five-step Critical Response Method:
step one calls for the expression of any and all positive feedback; in step two, the
artist can ask the audience a question; in step three, the audience can ask the artist
a question; step four allows audience members with opinions to ask the artist if she
wants to hear them; while step five involves a discussion of the subject matter.

Critiques provide an opportunity to introduce why the philosophy and skills of
conflict resolution are parallel, pertinent, and supportive to artists working with
youth. As with a constructive critique, young people in conflict must learn how to
express perceptions, emotions, and concerns in positive and productive ways.
Conflict resolution encourages the use of open-ended questions, reframes personal
put-downs, and helps establish a peaceful environment for young people in conflict
to express their opinions without fear of reprisal. An understanding of conflict
resolution skills and processes enables arts teachers to feel better equipped in
managing their own conflicts and professional challenges, and also gives them tools
to manage the conflicts and challenges that young people bring to community arts
programs. Ultimately, pairing arts-based education with conflict resolution helps
artists be more effective in their community work, and also develops healthier youth
and communities through trust, communication, cooperation, self-reliance, and self-
correction.




Issues in Youth Arts Addressed by
Conflict Resolution Education

At first | give kids media and free themes so | can get to know them. | get to
know them through their own thematic material. Sometimes this results in
work that is a cry for help. So often in their artwork kids tell us what is going
on, what’s working, what’s wrong in their lives. The more desperate it is, the
more they get to the real thing — what it is they can’t deal with that is too
much for them. —Aniece Novak, printmaker/educator

As a young person there is often no communication. You are the leader or
the follower. That’s all. —Andrea, a youth participant in an “Art in Peace-
making” workshop

Conflict resolution education introduces a set of life skills that can be applied in
many aspects of the lives of youth, arts teachers, and administrators of community
arts programs. The following are typical areas of conflict that arise in community
arts programs that can benefit from conflict resolution skills and processes:

Conflict Among Youth

Despite their concern for young people, arts teachers often feel that much time and
energy are spent dealing with conflicts among their students. Arts teacher Aniece
Novak, was shocked by the level of conflict between her students:

| have been in situations where | have had to break up fights. | am not from
this country, | was surprised at the level of fight[ing] and hate in the very
young. The kindergartners are constantly bickering. The only way | was told
to handle it was to send the kids to the principal. But we never had the time
to sit down with the principal, the kid, and me [sic] to see what happened. |
want tools to handle this. | don’t remember being in school and having all
this conflict going on. I'd like to understand it.

Joe Douilette, who teaches film to Boston youth, summarizes the difficulties of
managing conflict on the set:

The conflicts in my class are peer to peer conflicts. It is difficult to create a
group feeling with kids who don’t know each other, trying to get the group
to open up, to get to good relations faster, how to get them to form a
friendship based on listening to each other. I've seen projects that go no-
where based on fighting on the set.

Conflicts Between Youth and Arts Teachers

Developing an environment that fosters creativity and self-expression while also
setting behavioral expectations for young people is often difficult for arts teachers
and youth. Everyone in the classroom has daily disputes involving participation,
workload, and expected behavior in the classroom. Resolving these disputes is often
troublesome because arts teachers and their students are not together for long
amounts of time.



Conflicts Among Art Program Staff Members

Arts teachers also experience conflict within the infrastructures of their organiza-
tions. The turnover of staff and arts teachers can be high, and the problems of
integrating new staff people are recurrent. Many arts teachers constantly struggle
with the difficulties this turnover creates: developing a sense of teamwork with a
transient staff, building trust among everyone in the organization, and developing
artistic projects with others in the organization. As arts teacher Joe Douilette
describes, conflict resolution provides tools for staff members that help create a
peaceful workplace environment:

| found | could use the ideas of [the Partnership] immediately with my
colleagues. | helped my boss think through a conflict today. | had a logical
framework from which to approach it. | also found as | was reacting to a
colleague, with whom I've been struggling, | could see what was going on
and had new reactions to it. | saw new choices. | could respond assertively
instead of being accommodating, or confrontational.

Arts Teachers as Outsiders

Artists and art program administrators also face the problem of being outsiders in
the institutions in which they teach. As artists, they recognize conflict as the raw
material of creativity, but when conflict arises in their classrooms they are often
relegated to powerless outsiders while the youth and institution revert to the
automatic responses of written discipline codes. The Delaware Theatre Company
struggles with the normative culture at the Ferris Correctional Center, an institution
in which they work, as Andrew Geha reflects:

[At Ferris] there are penalties and procedures when they break one of the
codes of behavior; their sentence is lengthened, for instance. We are outside
of the program and don’t have the same clout. Besides, when we ask them
to sit up and act perfectly, which they are required to do in other classes, it
works against us when we try to get them to act naturally in a scene.

Mark Smith, Coordinator for the Massachusetts Cultural Council’s YouthReach
Program, reiterates that it is the arts teacher who must figure out how to work
within the culture of the school or other partner institution: “It is important that the
artists learn the language and culture in the schools and be able to speak to it
directly because the school culture is way too big a machine to reach out to the
artists.” The values of introspective art projects may not be immediately apparent to
staff members of partnering organizations and institutions who are more concerned
with safety, cooperation, discipline, than with self-expression. Arts teachers must be
able to communicate that work on such a project may be a direct path from the
heart to the head, and is the most effective way to reach the peaceful climate
schools seek to provide.

As with any organization, community arts programs face many conflicts both in and
out of the classroom and community program setting. When these conflicts are not
discussed they often fester, emotions intensify, and the program loses opportunities
to grow and strengthen itself and all of its participants. A background in conflict
resolution education allows artists to channel their natural creativity and apply it to
help manage these disputes and make the program more effective for all involved.






Before we can help youth use conflict resolution skills, we must
first help them change their perspective of conflict and
understand why their conflicts occur.






Conflict Exists

The first step to integrate conflict resolution principles into arts-based educational
programs is to understand the dual nature of conflict. Most people have a very
negative view of conflict, feeling it engenders anger, is a waste of time, causes
fights, and can potentially be dangerous. In actuality, conflict does not always have
to be a negative experience. Conflict simply exists as a natural part of life. It is what
people in conflict do with the experience that determines whether it will be con-
structive or destructive (Bodine, Richard J., Crawford, Donna K., and Schrumpf,
Fred, Peer Mediation, p.15). When conflict resolution skills are used effectively,
people in conflict express their emotions and perceptions, and determine what is at
the heart of the conflict in an attempt to resolve it, each a potentially positive and
fulfilling experience.

Basic Needs

Almost every conflict involves an endeavor of individuals to meet their basic psycho-
logical needs. According to Dr. William Glasser, conflict originates from within.
Glasser is a psychiatrist who has worked with youth in the public schools, juvenile
justice system, and mental health facilities for over 30 years. His approach begins
with the idea that everything we do is a purposeful attempt to satisfy basic psycho-
logical needs. In contrast to commonly held ideas about stimulus and response,
Glasser says that other people and external events do not cause us to do anything,
but rather we choose our responses to people and events based on our attempt to
meet our basic needs. Naturally, when trying to meet these needs, we come into
conflict with others.

According to Glasser, four basic psychological needs guide all behaviors:
Belonging - fulfilled by loving, sharing and cooperating.

Inner Power — fulfilled by achieving, accomplishing, being recognized and
respected.

Freedom - fulfilled by making choices.
Fun - fulfilled by laughing and playing.

These four universal needs are equally important and demand satisfaction. When
they are unmet, we feel pain and an irresistible urge to behave in ways that we
think, believe, or hope will bring satisfaction. Any attempt to resolve a conflict
without recognizing and satisfying the underlying needs at play will not be long
lasting or effective.

Granting that our needs are universal, it would be logical to think we would be
transparent to each other. Unfortunately that is not the case. Beginning in infancy,
the ways in which our needs were met resulted in habitual responses to situations.
The feelings and emotions that arise in current situations are often the legacy of
unmet needs from the past. These emotions and feelings are often clues to our
unique history and personal ways of responding (Bodine, Richard J., Crawford,
Donna K., and Schrumpf, Fred, Creating the Peaceable School, p. 4-8).

For activities that teach youth

the positive aspects of
conflict, please refer to the
Conflict Mural on page 44.
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My Basic Needs, on page 46,
is a good activity to introduce
youth to the concept of basic
needs.
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Responses to Conflict

When attempting to satisfy these basic psychological needs, we inevitably come into
conflict with others. As previously mentioned, our response to these conflicts is
critical in determining whether the conflict is peaceful and respectful or harmful and
damaging. Responses to conflict can be categorized into three types: soft, hard, and
principled. Conflict resolution asserts that none of these responses is ultimately
right, but that only the principled response can lead to a resolution where each
person’s basic needs are met.

The Soft Response

The soft response is usually in play when a person seeks to avoid, withdraw from, or
ignore a problem. The soft response tends to result in one side losing and the other
winning. The soft negotiator makes concessions to save the relationship, and wants
the feelings to be friendly. Soft negotiators often trust others when trust has not
been earned. They often change positions easily, giving into the other person and
making offers. They often yield to pressure and accept one-sided losses to reach
agreement (Creating the Peaceable School, p. 54). Soft negotiators use a number of
techniques to avoid or resolve conflicts, including:

Accommodation — one-person puts his needs aside to adjust to the position of
another. When accommodating, a person tries to keep the peace in order to
protect the relationship. Accommodating is useful when the issue is not
important and the relationship needs protecting. A person who accommo-
dates often defers to the needs of others over his own, which often results in
the suppression of true feelings and unmet needs.

Compromise — both parties give up some degree of satisfaction in order to
settle the conflict. Although most people accept the idea of compromise, it
demands that both parties give up some of their needs and is rarely a fully
satisfying or win-win solution. Compromising usually stops short of taking a
deeper look at the real needs behind the problem, and misses the opportunity
to provide real satisfaction.

Avoidance - a person resists admitting that a problem exists, or if he does
recognize a problem, prefers to postpone dealing with it. Avoiding conflict
usually results in win-lose or lose-lose solutions because there is no effort to
search for a resolution that truly meets the needs of both sides.

The feelings associated with the soft response to conflict are often fear of abandon-
ment, shame, and shyness. The soft negotiator wishes to maintain relationships and
respect by not rocking the boat at the expense of potentially reaching win-win
solutions to their conflicts.

The Hard Response

The hard response to conflict involves people who perceive each other as adversaries
and attempt to win through pressure (e.g., bribery or punishment). The goal of hard
negotiators is to be victorious. The hard negotiator: demands concessions as a
condition for the relationship, tends to distrust others without seeing if trust is
possible, insists on her position, threatens, searches for single answers, and applies



pressure. The outcome of a hard response is usually the escalation of the conflict,
often to the point of out right hostility and sometimes violence. The hard response
is detrimental to the spirit of cooperation, and tends to result in win-lose solutions
(Creating the Peaceable School 54-55). Hard negotiators use a number of tech-
niques to resolve conflicts, including:

Directing and Enforcing — taking a hard line, insisting on her way, or refusing
to negotiate.

Competing — remaining determined to win by arguing that her view is the
correct one.

Using Force or Bullying — relying on harassment in order to win.

The feelings associated with hard responses to conflict are anger, hostility, vengeful-
ness, defensiveness, anxiety, and hurt. The hard negotiator seeks to maintain control
by dominating what's going on.

The Principled Response

The principled response is a third way people manage disputes. The goal of the
principled response is to reach a wise outcome cooperatively. Principled negotiators
insist that everyone’s needs will be heard and considered. They explore interests and
feelings, and respond to them with reason. They separate people from the problem
so they can be soft on the people but hard on the problem. They take problem-
solving approaches, and reassure all parties that a solution will be based on objec-
tive criteria as opposed to the will of any one party. The principled response at-
tempts to reach win-win solutions that fully satisfy the basic needs of all (Creating
the Peaceable School, p.55). Principled negotiators use a number of techniques to
resolve conflict, including:

Collaboration — finding creative solutions by working together to develop a
common understanding and solutions to the conflict.

Creativity — generating alternatives and strategies outside of the obvious.

Diffusion — looking for ways to de-escalate the conflict by lowering defenses
and decreasing hostility.

The feelings behind principled responses are those of compassion, enthusiasm, a
willingness to share openly, and hope. The principled negotiator attempts to ensure
that feelings and needs of all parties are respected.

In order for artists and youth to fully appreciate the opportunity conflict provides
them, they must first learn the benefits of the principled response. Conflict presents
people with a challenge from which they can learn and grow once they acquire
skills that enable them to discuss and meet their basic psychological needs in a
peaceful environment. Without conflict and its positive resolution, our world
remains unchallenged and stagnant. The principled response to conflict allows us to
channel our creativity into a problem-solving process that develops win-win solu-
tions beneficial to everyone involved with the community arts program.

15






Sometimes managing conflict becomes extremely difficult
when two people cannot agree on what happened. When two
people have completely different perceptions, communication
is key to resolving the conflict in a peaceful way. Arts teachers
can make this process easier for their students by helping them
communicate even when they completely disagree with each
other.






Perceptions

It is helpful to have the skills to talk about the influence of perception. A lot
of the plays developed by my students express a skewed view of women.
Due to ignorance, or assumptions, the women are scolding, or they only
want to please their men, no matter what. In one of the read-throughs of a
play with a lot of derogatory talk about women, | asked the author how he
would feel if someone talked about his [newborn] daughter in that way. A
complete change came over him. As if he suddenly understood a whole new
way of perceiving women. —Rachel Tibbets, arts teacher

For young people, one of the harder aspects of resolving disputes involves discuss-
ing different points of view. It is easy for young people to understand that others
view the same conflict differently, but understanding a different perception in the
heat of a conflict is often difficult. When mishandled or misunderstood, different
perceptions often lead to young people becoming frustrated and failing to move
forward with a conflict.

When different perceptions are in play, reeducation is required based on the prin-
ciple that the conflict does not lie in objective reality but on how people perceive
reality (Creating the Peaceable School, p. 102). The goal of conflict resolution is not
to establish right or wrong, nor perceive the truth of a situation, nor even to solve
the problem, but rather to approach the inquiry with open-ended questions about
how each side views the conflict. Self-evaluation is required to recognize one’s
perceptions, fears, and assumptions so as to gain distance and avoid attributing
them to the other side. It takes practice to learn to suspend judgment and withhold
blame so there can be a free exchange of views. It takes skill to frame solutions that
preserve the self-respect and self-image of all.

Conflict Resolution Education Trainer Marc Steiner links the problem of perception
to the question of right and wrong or guilt versus innocence:

The trick question is where does right and wrong; guilt and innocence come
in? And the answer is it doesn't. The issue is the perception. You can of
course have an opinion on what is right or wrong. Sometimes this is impor-
tant when you are trying to get to the truth. But in this work you are trying
to get to the expression of perception.

A perception or point of view is not right or wrong; it is simply the way a person
views a dispute. People in conflict may see the situation differently, but with time to
explain and hear each other’s point of view, the people can come to understand
each other’s perception. Conflict resolution skills allow each person to explain his or
her point of view and listen to that of the other person while maintaining a level of
respect for their differences. As with interpretations of works of art, people view the
same dispute differently. Conflict resolution skills and the creative and performing
arts allow people to discuss their interpretations of a conflict in an attempt to
understand and appreciate different perceptions.

For activities that introduce

youth to the role perceptions
play in conflict, please refer

to “An Old Duck with Two
Faces,” on page 49.
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Communication

The most important set of tools for any artist interested in helping young people
resolve conflict are communication skills. These skills allow people to listen without
judging or assuming, gain more information about others, and gain a better
understanding of how our words are received by others. Given the diversity of
backgrounds and values in American society, poor communication is more likely to
occur than not. Conflict resolution strategies are processes of communicating across
differences. They are based on recognition of four basic problems of communica-
tion:

* people may not be talking to each other
e even if they are, they may not be hearing each other
* what one intends to communicate is almost never exactly what one conveys

e people misunderstand and misinterpret what is being communicated (Creating
the Peaceable School , p. 105)

Conflict Resolution promotes behaviors of listening and speaking that allow for the
effective exchange of facts and feelings. These behaviors involve the skills of active
listening:

Attending involves nonverbal behaviors that show a person is listening. These
behaviors include comfortable eye contact, receptive gestures and posture,
and ignoring distractions to focus on the speaker.

Clarifying involves asking open-ended questions, such as “Could you talk more
about what you meant when you said she ‘put you down?'” or “How did that
make you feel?” The questions should not be used to shift focus or subject,
but to better understand the perception of the other person.

Restating entails repeating what is being said, both to reassure the speaker it
was received and to be sure it was understood. Part of the art of restatement
is to find neutral ways to paraphrase angry statements. For example if one
young person is accusing another of constantly wasting time by asking
“stupid” questions, an effective paraphrase might be, “You do not under-
stand his questions and are frustrated by the time they take?” The key to
restating is to not offer advice, but to ask questions that draw out the key
elements of a statement without injecting your agenda.

Acknowledging and reflecting feelings are additional elements of active
listening. A reflecting comment may be, "I get the feeling that you are sad
about this.” It could also be posed as a question, “Are you sad about this?”
Acknowledging feelings ensures that the content of the speaker’s phrase and
also the emotions felt are understood.

Summarizing is to restate the major ideas and feelings that were expressed by
both sides in an encounter so as to highlight key points and to provide a basis
for further discussion.

Affirming is used to express appreciation for the value of what a person has
said. It can be as simple as "l appreciate what you have said.”



Young people often enter the classroom or community arts setting with many issues
they wish to discuss with artist-mentors. Sometimes the hardest part of discussing
these issues with them is closing off our assumptions and biases, and holding our
“solutions” to their concerns. Young people do not necessarily want answers for
their problems, but an empathetic person that will simply listen to their feelings and
concerns. Communication skills, when practiced and used in arts programs, allow
artists and young people to gain a fuller appreciation of others and to develop sense
of trust in any group in which arts teachers work.

Two activities, “Mirrors” on
page 52, and “Listening Role
Plays” on page 54, provide
youth with many opportunities
to practice effective
communication skills.

21






SECTION 3

Expressing Ange

onflict resolution
and that of others. Arts
nificantly by introducing them to
anger and meeting the interests
flict.
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Anger

When I am angry | am like lightning

and | strike back and cause fire, hurt

and anger. And if | get mad enough

I might even cause danger.

But otherwise | am a fluffy cloud

in a sunlit sky so warm and compassionate.
When | am getting everything off my mind
I am like a flood.

| wash everything out of my way

and focus on the damage

I will have to clean up

after my flooding.

—Ashley, a young person from the Kansas City Friends of
Alvin Ailey-AileyCamp

When I am angry | am like a volcano.

I crush everything in my path with my lava
When my eruption begins no one is near,
They are all afraid, filled with fear...

—Camille, a young person from the Kansas City Friends of
Alvin Ailey-AileyCamp

Youth and arts teachers alike have difficulty managing conflicts when one or all
people involved are angry and express that anger in destructive ways. The emotional
reality of conflict is that people are often more ready to fight than cooperate. People
approach the process of resolution feeling threatened because the stakes are high.
Emotions on one side tend to generate emotions on the other. Fear can engender
anger, which engenders fear. The conflict escalates and cooperation becomes
impossible. The fundamental assumption of conflict resolution is that a creative
solution depends on individuals being able to communicate across emotional and
perceptual divides. While many factors cause emotions to escalate and communica-
tion to break down, conflict resolution education helps people understand what
behaviors contribute to emotional reactivity.

Conflict resolution theorizes that anger is a natural response to stress. Anger is a cue
that we are experiencing some kind of danger, stress, discomfort or dislike that
threatens our feelings of security and safety. In relationships where anger is handled
and directed with skill and responsibility, it can lead to greater understanding and
respect. Unfortunately anger often leads to communication breakdowns and
violence.

25



26

Responses to Anger

There are many ways arts teachers can respond to anger or help youth manage their
anger, but conflict resolution theorizes that assertion is the only response that can
be used to address the needs underlying the expression of anger. The psychological
responses to anger include externalized aggression, internalized aggression, passive
aggression, denial, and assertion.

External Aggression can be verbal or physical, and is expressed by attacking or
threatening another. It often includes force against a person or property.
Despite the vigor of an aggressive response, it can be unconscious and the
person expressing hostility and force may not realize the effect it is having.

Internal Aggression is often manifested as depression resulting in symptomatic
self-destructive behaviors such as over-indulgence in substances, overeating,
compulsivity, self-denial, self “putdowns.”

Passive Aggression can be expressed by withdrawal, sabotaging or withhold-
ing important information or feelings, and generally being non-helpful or non-
supportive.

Denial of anger is expressed by behaving as if nothing has happened or as if
what has happened does not matter. Suppression of anger can lead to self-
destructive and compulsive behaviors.

Assertion is one of the most important communication tools for responding to
anger. Assertion involves communicating your feelings in a clear way without
attacking or intending to harm. In addition to not triggering a defensive
response, assertion can also defuse aggression. An assertive response to
aggression, or to the denial of conflict, can actually de-escalate emotional
reactivity.

Assertion, as it is involved in conflict resolution, is a three-part communication
known as an “I-Message.” The first part of an I-Message expresses a feeling, “I
feel ." The second part describes the behavior that triggers the feeling,
“When you ." The final part explains why, “Because ." Note
that the statements should be open and non-judgmental, as demonstrated in the
statement below made by an arts teacher to an art administrator:

External Aggression: | feel sick and tired when you dismiss me by constantly
answering every phone call that comes in while we are talking, because it's
typical of how you treat me and it's rude.

Assertion: | feel frustrated when you accept phone calls during our confer-
ences, because it feels as if you do not value my time and what we are trying
to do together.

When comparing the statements above, the assertive statement is less likely to
create an expression of anger or other emotional outburst, and sets the stage for
resolving rather than escalating the conflict.

As arts teachers teach and encourage young people to use I-Messages as a means
to manage their anger, conflicts can be resolved without escalating the situation

because the anger and needs causing the anger are addressed. Through conflict
resolution, young people learn that it is fine to be angry when it is managed in a
healthy way, but anger that is not acknowledged and addressed can potentially be



destructive for everyone involved. Arts educators can help young people in ex- To help young people dev6|op

tremely emotional situations channel these emotions in creative ways and produce .
beautiful works of art. an emotions vocabulary, arts

teachers can engage students
in “Acting Out,” a set of
activities on page 59.
Students can then focus on

Positions & Interests

When we ask what a conflict is about, most people refer to the positions — |
want this, she wants that — but underlying these positions are concerns or anger by participating in the
needs like respect, friendship, or choice. It is these core needs that conflict “U ndergfanding Anger"

resolution focuses on, while the position becomes secondary to the discus-

activities on page 62.
sion. —Marc Steiner, Conflict Resolution Facilitator Pag

The most important component of conflict resolution that arts teachers can help
youth understand involves the discussion of positions and interests. Many conflicts
go unresolved by young people because they attempt to resolve these disputes only
by discussing positions. To truly reach the heart of a conflict, young people can
express positions, but must focus their discussion on underlying interests.

Positions are what people want to result from a conflict, and are usually concrete
and clearly expressed as demands or suggestions. Interests are the concerns that lie
underneath positions. These concerns are usually tied to survival and psychological
needs outlined earlier. Conflicts arise when we cannot meet these needs, or we
meet these needs in a way that harms others.

Conflict resolution theory holds that a compromise between positions usually does
not produce an agreement that truly meets the needs that cause the problem. To
resolve a problem we have to focus on the needs that are creating the conflict,
making it possible to find a solution that might actually satisfy both sides. In order
to shift the focus from positions to interests, it is necessary to express the underlying
needs that are involved.

The differences between positions and interests are easily distinguished when
viewing a common conflict faced by arts teachers working with youth, the young
person that refuses to cooperate despite efforts of the arts teacher. In this conflict, a
boy, Kalyan, refuses to participate in a dance choreographed by an arts teacher,
Deborah. Note that both Kalyan's and Deborah’s interests are tied to the unmet
basic needs listed below.

Kalyan
Position: | don’t want to be in this dance.

Interests:

My friends think dancing with girls is stupid and they make fun of me. (Basic
Needs: Belonging and Fun)

| want to be part of a good dance, but | don’t want to be in the front of the
group. (Basic Needs: Inner Power, Belonging, and Freedom)
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Debra
Position: Please practice and participate in the dance.
Interests:

| want to choreograph a very good dance that includes all participants. (Basic
Needs: Inner Power, Freedom, and Belonging)

Using all of my energy to get you to participate is not enjoyable and takes time
away from the other participants. (Basic Needs: Belonging and Fun)

If Kalyan and Debra simply discuss their positions, they will have a difficult time
reaching a win-win solution. It is only until the underlying interests and needs are
discussed that the two can discover potential solutions in which both of their needs
can be met. Students who engage in this kind of dialogue no longer focus on the
different positions, but instead on common interests and how they can get their all
of their needs met. In the example above, instead of focusing on their opposite
positions, Kalyan and Debra can both recognize their common interest in creating a
great dance, and have to work together to develop solutions that meet their other
interests.



Just providing young people and arts teachers with conflict
resolution skills and a new understanding of conflict is not
enough. A large part of conflict resolution involves placing

these skills into a process that maximizes their effectiveness.
Arts teachers have two processes they can use to help youth
manage disputes: negotiation and the group problem-solving
process. Whereas negotiation requires that young people work
out disputes without the assistance of arts teachers, the group
problem-solving process, facilitated only by arts teachers, is
useful to resolve disputes that involve a number of youth.






The Negotiation Process

The goal of principled negotiators is to reach a wise outcome cooperatively. They
achieve that by assuring all parties that everyone’s need will be heard and consid-
ered, and that the outcome will be based on objective criteria as opposed to the will
of any one side. They explore interests and feelings, respond to them with reason,
and attempt to find win-win solutions in which new alternatives are created that
fully satisfy the basic needs of all parties.

In daily life negotiation mostly takes place one on one. In the context of youth arts
programs, arts teachers are often outside of the dispute, allowing young people to
find creative solutions to their own conflict. As principled negotiators young people
use active listening skills and the principled response to communicate, understand
each other, and come to a win-win solution.

A negotiation can be broken down into a seven-step problem-solving process
(adapted from Creating the Peaceable School, pp. 215-217)

Step 1: Agree to Talk

The process begins with the negotiators greeting each other and establishing several
guidelines for the negotiation. Also, because negotiation is voluntary for each
participant, the negotiators must agree to have the conversation.

Step 2: Gather Points of View

After setting the guidelines and agreeing to negotiate, the second step provides
each person in the dispute the opportunity to define the problem from her own
perception. The listening party uses active listening skills, and responds by restating
what the first party said. The listening party also adds her own thoughts about the
dispute, which are restated by the first party.

Step 3: Focus on Interests

After discussing the problem, each negotiator identifies as specifically as possible his
position (desired outcomes or suggestions) as well as his interests (the reasons he
holds his position). The listener then responds by restating what the first speaker has
said and by asking questions for further clarification. Negotiators try to find and
build their discussion around shared interests while acknowledging and discussing
all of their needs.

Step 4: Create Win-Win Options

With sensitivity to the information on the table, the negotiators try to think of all
possible solutions to the situation. A key rule in this step is that all suggestions are
valid.

Step 5: Evaluate Options

The negotiators review their list to eliminate or rework those solutions that are
unacceptable to either party. Young people test if an option is acceptable by
discussing whether it is fair and can actually work. They decide which options are
feasible, and whether parts of options can be c